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EXECUTIVE SUMMARY

“Make Your Day” (MYD) is aschoolwide citizenship program developed by Earl Brown. This
program promotes the development of internal locus of control in students by emphasizing
human dignity, responsibility for one’s actions, and an understanding that all actionsresult in
consi stent reasonabl e consequences.

This study was conducted in fall 2005, to provide a preliminary view of the impact of the Make
Y our Day program and to begin developing instruments and methods for future research on the
program. The evaluation research consisted of areview of existing data available from a small
random sample of participating schools, as well as alimited collection of new data from these
schools using surveys and interviews.

The small number of schools sampled do not necessarily comprise a representative sample of all
schools using the program. Schoolsin the sample did represent a wide range of possible
outcomes, primarily in terms of how well the program is implemented and accepted in different
contexts. Some of the schools in this study had experienced high staff turnover, inconsistent
implementation of the Make Y our Day program, and less than ideal outcomes for students and
teachers. Other schools had stronger implementations, greater commitment and consistency in
applying the Make Y our Day citizenship model, and stronger results. The findings, therefore, are
most relevant to the question of which parts of the model are easier or harder to implement. For
schoolsinterested in the program, it is likely that full commitment to the model and consistency
among staff members are keys to success. This report points out some of the potential challenges
to successful adoption of the program, as well as some of the program features that are seen by
participants as both easy to adopt and effective.

A detailed description of the program and the study methodology are included in this report,
along with findings from individual schools, aggregate findings across al five schools, and
recommendations for further program development and evaluation. The major areas of focus for
the study, and highlights from the findings, are listed below:

Training and Support. School personnel gave high ratings to the Make Y our Day program
training. Not al respondents knew about other available support mechanisms such as follow-up
visits and telecommunication from trainers, program newsletters, and the program Web site. In
schools where high staff turnover undermines the effectiveness of the program over time,
continued training and support may help to maintain consistency and successful use of the
model.

Specific Program Components. One focus for the study was to provide information about the
ease of implementation and perceived effectiveness of specific components of the program.
Some of the core elements of the program, such as establishing a common “school rule,” using
common language regarding discipline in all classrooms and common areas, establishing
classroom expectations, and using the program “steps’ were rated as being easy to consistently
implement and effective. These features of the program were not likely to require modification
by individual schools or teachers. Some of the other program components were rated as more
difficult to implement, and were perceived as less effective; these may require further program
development and/or more training and support.



Impact on Student Discipline Problems and Student Achievement. The survey and interview
results showed that teachers and administrators believe the program is effective and helpful. As
noted above, this perception varies when the program is broken down into specific components.
In general, those program features that are considered easy to implement are also those most
consistently used and most likely to be seen as effective. Impact also varied according to how
thoroughly the program was actually implemented; one school with high staff turnover reported
agreater level of problems with implementation and lower ratings of effectiveness.

Data on actual frequencies of discipline problems and levels of student achievement were
inconclusive. Some schools in this sample were unable to provide detailed and consistent dataon
discipline problems and achievement from both before and after their use of the Make Y our Day
program. No clear pattern emerged, and in any case the retrospective, descriptive nature of the
research design would not allow strong conclusions about cause and effect. Recommendations
about how to address these issues in the future are included in the report.

Impact on School Climate and Parent I nvolvement. A mgority of school staff members
reported that their school is safer in general, and they as individuals were happier and more
productive, as aresult of the Make Y our Day program. Most reported wanting to continue the
program at their school. A magjority also reported that as aresult of the program, parents and
school staff work together more effectively to handle student behavior problems. Other items
addressing the school atmosphere, productivity, and relations with parents were given mixed
ratings, particularly in the school with high staff turnover and inconsistent implementation of the
program.

These findings can be used to inform further program development, as well as to provide
additional recommendations to schools on how to successfully implement the program. Finally,
the methods used here can serve as abasis for further evaluation research on the effectiveness of
the Make Y our Day approach.



SUMMARY ACROSS SCHOOLS

Individual school-level survey data was combined so that some general trends could be
illuminated. Percentages were calculated by averaging percentages across schools. Tables 56-65
display these results.

Across all schools, survey responses indicated that:

- Respondents were highly satisfied with the quality, relevance, and amount of training they
received in preparation to implement the program.

- Data on use of the MY D Web site and newsletter, phone and e-mail support, and yearly visits
by trainers are confounded because many respondents were unaware that these support structures
were available, or they did not access them. Therefore, the relatively low ratings for these five
items may be due simply to lack of use of those features of the program, rather than lack of
satisfaction. Future studies will use a branching structure to determine first whether respondents
have participated in each of these support services provided by the MY D organization, then ask
those who have accessed each service to answer questions about the level of satisfaction they
experienced.

Table 56
Summary Across Schoolsof MYD Training and Support Offered by MYD Facilitators

Per cent Agreeing or

Strongly Agreeing
The topics that have been covered during trainings have been important 83.5
Thetraining | have participated in has been effective 79.6
| have received enough training 68.5
The MY D website provides useful information 53.6
MY D staff have provided excellent phone and email support 51.9
My school received yearly visits from MY D trainers 40.3
The visits made to my school by MY D trainers have been helpful 39.6
The MY D newsletter provides useful information 38.4

Across al schools, survey responses indicated that:

- Overall, most respondents agreed or strongly agreed that they were personally consistent and
through in applying the MY D components.

- Staff members were the most personally consistent and thorough in applying the program
components involving using common language and having students take responsibility for their
behavior choices. Other components that staff members also indicated they were consistent and
thorough in implementing were Steps 1-3 and establishing the School Rule.

- Staff members were least likely to agree that they were personally consistent and thorough in
sending home a note to parents when the student does not “Make his/her Day” and following up
with further communication if the note does not return.




Table57
Summary across Schools of Consistency of | mplementation of MYD Program Components

| am personally very consistent and thorough in applying the Percent Agreeing
following components of Make Your Day: or Strongly
Agreeing
Using common language 88.5
Students taking responsibility for their behavior choices 87.7
Steps 1-3 84.3
Establishing the school rule 84.0
Steps (in general) 79.7
Establishing classroom expectations 79.6
Applying common area expectations 74.9
Step 4—parent conference 71.6
Student self-evaluation when assigning points 64.6
Student expression of concerns about the actions of another student who 64.1
interfered with his/her learning or safety
Sending home a note to parents when the student doesn’t “Make his/her 44.0
Day” and following through with further communication if the note
doesn’t return

Across al schools, survey responses indicated that:

- Overall, only amodest number of respondents indicated that they had to make modifications to
the MY D components.

- Modifications were made most often to “ Sending home a note to parents when the student does
not “Make hisher Day” and following up with further communication if the note does not
return,” “ Student self-evaluation when assigning points,” and “ Steps’.




Table 58
Summary Across Schools of M odification of MY D Program Components

| have had to modify or changethisMY D component: Percent Agreeing
or Strongly
Agreeing
Sending home a note to parents when the student doesn’t “Make his/her 22.5
Day” and following through with further communication if the note
doesn’t return
Student self-eval uation when assigning points 20.4
Steps (in general) 19.0
Students taking responsibility for their behavior choices 185
Applying common area expectations 17.1
Student expression of concerns about the actions of another student who 16.8
interfered with hisg/her learning or safety
Steps 1-3 16.3
Step 4—parent conference 12.1
Establishing classroom expectations 12.0
Establishing the schooal rule. 114
Using common language 11.0

Across al schools, survey responses indicated that:

- Most of those surveyed agreed or strongly agreed that most of the MY D components were easy
to implement.

- “Establishing the school rule” was most often cited as the easiest MY D component to
implement.

- The components: “ Sending home a note to parents when the student does not “Make his/her
Day” and following up with further communication if the note does not return,” “ Student self-
evaluation when assigning points,” and “ Student expression of concerns’ were least often cited
as the easiest components to implement.




Table59
Summary Across Schools of Ease of Implementing MY D Program Components

This component of theMYD program isvery easy to implement Percent Agreeing
or Strongly
Agreeing
Establishing the school rule 87.5
Establishing classroom expectations 80.5
Using common language 79.9
Steps 1-3 76.3
Steps (in general) 75.5
Applying common area expectations 72.6
Students taking responsibility for their behavior choices 67.0
Step 4 _Parent conference 61.0
Student expression of concerns about the actions of another student who 49.4
interfered with hisg/her learning or safety
Student self-evaluation when assigning points 46.0
Sending home a note to parents when the student does not “Make his/her 43.7
Day” and following through with further communication if the note does
not return

Across al schools, survey responses indicated that:

- Overall, most respondents agreed that their school has been effective in implementing most
MY D components.

- “Establishing the school rule” was most often cited as the component schools were most
effective in implementing.

- “Sending home a note to parents when the student does not “Make his’her Day” and following
up with further communication if the note doesn’t return” was the component that respondents
were least likely to agree that their school was effective in implementing.




Table 60
Summary Across Schools of Effectiveness of Implementation of MY D Program

Components
My school has been very effectivein implementing: Percent Agreeing
or Strongly
Agreeing
Establishing the school rule 77.5
Using common language 72.8
Steps 1-3 70.7
Establishing classroom expectations 70.6
Steps (in general) 69.1
Step 4—parent conference 63.6
Students taking responsibility for their behavior choices 59.9
Step 5—Administrative intervention 58.7
Applying common area expectations 57.6
Student expression of concerns about the actions of another student who 48.3
interfered with hisg/her learning or safety
Student self-evaluation when assigning points 45.3
Sending home a note to parents when the student doesn’t “Make his/her 41.8
Day” and following through with further communication if the note
doesn’t return

Across al schools, survey responses indicated that:

- Overall, the majority of respondents agreed that most MY D components have caused a
significant decrease in student disciplinary problems.

- The “ Step 4—Parent conference” was most frequently cited as the component responsible for a
significant difference in student disciplinary problems.

- The component respondents were least likely to agree lead to a significant decrease in
disciplinary problems was * sending home a note to parents when the student does not “Make
his/her Day” and following up with further communication if the note doesn’t return.”




Table 61

Summary Across Schools of Impact of MY D Program Components on Student

Disciplinary Problems

This component of the M YD program seemsto have caused a

Percent Agreeing

significant decreasein student disciplinary problems: or Strongly
Agreeing

Step 4—parent conference 735
Steps (in general) 70.7
Establishing the school rule 70.2
Steps 1-3 69.7
Establishing classroom expectations 68.9
Using common language 64.9
Step 5—Administrative Intervention 63.6
Students taking responsibility for their behavior choices 63.1
Applying common area expectations 59.6
Student self-evaluation when assigning points 50.2
Student expression of concerns about the actions of another student who 50.1
interfered with hisg/her learning or safety

Sending home a note to parents when the student doesn’t “Make his/her 39.9

Day” and following through with further communication if the note
doesn’t return

Across al schools, survey responses indicated that:

- Overall, amost half of those surveyed believed that MY D had a significant impact on student

achievement.

Table 62

Summary Across Schools of Impact of MYD on Student Achievement

Percent Agreeing

or Strongly
Agreeing
Student time on task has increased significantly because of MY D 51.4
Student achievement has increased significantly because of MY D 43.2

Across al schools, survey responses indicated that:

- Overall, amodest number of those surveyed indicated that parent involvement, support, and

attitudes were positive because of MYD.

- Theinterface of parents with the MY D program is an area where improvements can be made.




Table 63

Summary Across Schools of Impact of MYD on Parent | nvolvement/Suppor t/Attitudes

Percent Agreeing

or Strongly
Agreeing

Asaresult of MY D, parents and school staff work together more 54.2
effectively in handling student behavior problems

Parents generally support the MY D program in our school 47.6
Asaresult of MY D, parents have a more positive attitude toward the 44.2
school in general

Parent involvement in their children’ s schooling and in school activities 32.1

in general hasincreased

Across al schools, survey responses indicated that:

- Many staff members agreed that aspects of their school climate had improved because of

MY D, in particular “school safety” and the “work environment.”

- Respondents were less likely to agree that “teacher self-esteem”, “teacher collaboration within
and across grade levels” and “ student self-esteem” had increased because of MYD.

Table 64

Summary Across Schools of the Impact of MYD on School Climate

Percent Agreeing

or Strongly
Agreeing

Our school is safer in general asaresult of MYD 64.8
| am personally happier and more productive in the work environment at 57.2
school duetoMYD
Since MY D has been implemented in my school | feel that the school day 51.0
isless stressful
| personally feel that | have more time to teach asaresult of MYD 504
Student self-esteem and self-confidence has increased because of MY D 43.0
Teacher collaboration within and across grade levels has increased 39.1
because of MYD
Teacher self-esteem and self-confidence has increased because of MY D 36.6

Across al schools, survey responses indicated that:

- Generally, the mgjority of those interviewed indicated that they hope their school continues
with MY D next year and that they are happy that their school has adopted MY D.




Table 65
Summary Across Schools of Satisfaction with the MY D Program

Percent Agreeing
or Strongly
Agreeing
| hope that my school continuesto use MY D next year 71.3
| am happy that our school has adopted the MY D program 69.5
| would voluntarily want to teach at a school without MY D 31.2




RECOMMENDATIONS

The findings in this report may be helpful in further program development as well as assisting
current and future Make Y our Day schools to better implement the program and achieve better
results. Each of the case studies presented here, as well as the data aggregated across al five
schools, illuminate strengths and potential weaknesses of the program that may be encountered
by participating schools. The following list highlights some recommendations based on these
findings.

n Therole of ongoing support from Make Y our Day trainers, in the form of regular retraining,
site visits, newsletters, and online communications with schools, may need more emphasis,
particularly in schools where staff turnover threatens to erode the program after initial training
and implementation.

n Program components which received low ratings for consistency, ease of implementation, and
effectiveness may need to be modified, and/or may need additional emphasis during initial
training and ongoing support. These program features also were among those most likely to be
atered by individual schools or teachers. They include sending notes home to parents, student
self-evaluation when assigning points, and student expression of concerns about the behavior
of other students.

n Parent understanding, involvement and support of the program might also be aworthwhile
focus for more emphasisin program development and implementation. These are difficult
issues for any school or school program, but might be an areain which more (or more
effective) communication could yield better results. The scope and design of this study did not
provide conclusive evidence about program effects on discipline problems or student
achievement. Additional research could be undertaken to provide such evidence. This could be
done using an approach similar to that used here, but with refined measures and a larger
sample of schools. Alternatively, an experimental or quasi-experimental design would provide
an even more accurate view of program effectiveness.

n Schools that were randomly sampled for this study generally had data on student discipline
problems that were of limited use for tracking change over time before and after their use of
the Make Y our Day program. This makes it difficult for school personnel or outside evaluators
to generate even a descriptive, post-hoc assessment of how the program and other school
factors may have affected discipline issues. It may be worth exploring the development of an
additional program component which would provide guidelines, resource materials, and
consultation to assist schools with better collection and management of student discipline data,
so they can make more informed school management decisions.



